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Pupil Premium Strategy Statement 2024-25 

This statement details our school’s use of pupil premium (and recovery premium for the 
2024 to 2025 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Stanbridge Lower 
School 

Number of pupils in school  110 

Proportion (%) of pupil premium eligible pupils 14% (13 pupils) 

 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published October 2024 

Date on which it will be reviewed July 2025 

Statement authorised by Governing Body 

Pupil premium lead S Gooding  

Head Teacher 

Governor  Lead Chris Gunning 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 18,000 

Recovery premium funding allocation this academic year £ 500.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

 

£ 18,500 
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Part A: Pupil Premium Strategy Plan 

Statement of intent 

All maintained schools receive extra funding from the government to help improve the attainment of 

disadvantaged pupils. It is designed to allow schools to help disadvantaged pupils by improving their 

progress. 

At Stanbridge through this Pupil Premium Strategy we aim to: 

• Enhance the learning of disadvantaged children through providing them with excellent 

teaching that accelerates learning to reduce the attainment gap 

• Provide targeted learning interventions for children to address specific gaps in learning, 

resulting in better progress and attainment. 

• Enrich the learning of disadvantaged children by providing them with activities, clubs and 

experiences that enhance their ability to engage with learning  

At Stanbridge we recognise school leaders are best placed to assess their pupils’ needs and use the 
funding to improve attainment.  We draw upon the research from the Education Endowment Founda-
tion and used a tiered approach to our strategy. 

1. Teaching:  providing quality teaching to disadvantaged children ensuring staff teach with a con-
sistency across the school and the quality of education is supported through targeted staff train-
ing and resources. 

2. Targeted Support: we provide specific interventions, 1-1 and small group support and family sup-
port holding progress meetings frequently to assess and address the needs of disadvantaged 
children. 

3. Wider Approaches: we provide a range of non-academic support, activities and clubs for disad-
vantaged children to support motivation, wellbeing and engagement. For example, family work-
shops, support with attendance, breakfast club, cookery classes, support with trips and clubs etc. 

Recovery Premium 

At Stanbridge through the use of Recovery Premium we aim to: 

• Enhance the learning of disadvantaged children through providing them with small group, in class 
support 

• Provide targeted learning interventions for children with specific gaps in learning to show impact 
on progress and attainment. 

• To help close the education gap between disadvantaged and vulnerable pupils and their peers. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Poor attendance and high level of persistent absence 

2 Poor attainment in phonics - not passing the Y1 PSC 

3 Poor attainment in reading - working below national standards 

4 Gaps in learning, particularly maths - working below national standards 

5 High level of SEMH needs 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve attendance of all 
Pupil Premium (PP) 
children 

• Attendance for each PP child is above 95%. 

• PP Families engage with the Family Liaison Officer when 
attendance is causing concern 

• Persistent absence reduces from the previous year  

Improve progress in 
phonics for pupil premium 
children 

• Pupils eligible for pupil premium make good progress in 
phonics when their attendance is good 

• Year 1 children are on track to pass the Phonics Screening 
Test 

• Year 2 retakes are on track to pass the screening test 

Improve reading progress 
for pupil premium children 

• Pupils eligible for pupil premium make good progress in 
reading when their attendance is good. 

• Progress is evident from standardised reading 
assessments completed termly, as well as age related data 

Improve gaps in learning in 
maths 

• The school assessment program (Sonar) is used to identify 
gaps in learning 

• Gaps are addressed using Maths Mastery approaches to 
help children learn more and remember more 

• % of PP children achieving ARE in Maths increases and PP 
are making expected progress 

Children’s emotional 
wellbeing is supported to 
improve learning outcomes 

• Pupils eligible for pupil premium have their emotional well-
being needs identified early, appropriate support provided 
so that barriers to learning are removed   

• PP pupils engage with extra-curricular activities to develop 
sense of emotional well-being and achievement, supporting 
motivation, perseverance, resilience and self esteem 
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Activity in this Academic Year 
This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 2000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

• Refresh teaching of phonics approach with all 
staff using LW CPD programme 

• Continue to subscribe to Little Wandle Phonics 
programme, which provides high quality CPD, 
planning and resources  

• Access Herts for Learning English training; 
teaching of reading and writing 

• Subject Leader attends further Maths Mastery 

training and disseminates to staff 

• Staff training on improving support for children 

with SEND 

• SENCo continues to champion support for SEN 

and cascade training and resources to staff 

EEF Tier 1 approach to provide quality 
ongoing CPD to staff so teaching can 
be consistent and to a high quality. 

 

Subject Leaders can steer learning 
and provide specific support for 
teachers about disadvantaged 
learners.   

2,3,4 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 14,000 

Activity: 

 

Evidence that supports this approach Challenge 
number(s) 
addressed 

Baseline all children’s phonic 

knowledge and provide targeted 

support: 

• YR & Y1 to be assessed in line with 

LW assessment programme to 

inform teaching and daily keep up 

• Children causing concern from 

Y2,3,4 complete the LW Catch Up 

assessment. 

• Any children who have not securely 

achieved phase 5 phonics to receive 

daily ‘catch up’. 

• Track progress in phonics across the 

year for each year group using LW 

assessment programme. 

• Continue to send weekly phonics 

homework for YR & Y1.   

• Provide opps for homework during 

breakfast and after school club. 

See above plus… 

EEF toolkit tells us the systematic teaching of phonics 

can at +4 months to a child’s learning. 

Our experience of working with mobile pupils and internal 

assessments tell us that they have big gaps in learning, 

particularly in phonics and spelling. 

In some cases parents cannot support the teaching of 
phonics at home because they have no reading or 
writing skills and in some cases have very or little 
academic history of attending school.   

 

In these instances parents say they cannot support the 
learning of phonics, reading and writing at home and in 
some cases they rely on older brothers or sisters to 
support with reading and writing. 

2 
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• Provide small group or 1-1 

interventions to address gaps in 

phonics, reading and maths: 

Learning Mentor timetabled to provide 

targeted support to address gaps in 

learning 

LSAs to provide daily keep up for YR & 

Y1 and daily catch up for Y2,3,4 

Provide LSA support in classrooms to 
provide additional opps to rehearse and 
practise reading daily. 

Targeted small group and one-to-one interventions have 
the potential for the largest immediate impact on 
attainment. EEF Attainment Gap Report 

 

The EEF toolkit tells us….On average, reading 
comprehension approaches deliver an additional six 
months’ progress. Successful reading comprehension 
approaches allow activities to be carefully tailored to 
pupils’ reading capabilities, and involve activities and 
texts that provide an effective, but not overwhelming, 
challenge. 

 

2,3,4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ £2000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

To improve attendance and reduce 
persistent absenteeism: 

• FLO to track attendance weekly and 
contact the parents of children who 
are not in school emphasising the 
importance of education and how 
parents will be fined for non-
attendance.   

• FLO and Head Teacher to meet bi 
weekly to monitor and track 
attendance which falls below 95% 
and put actions in place to raise 
attendance; letters, meetings 

• FLO to work with access and 
inclusion, traveller education and 
EWO to raise the attendance of 
children who are missing education. 

 

 

Children who have huge gaps in learning through 

persistent absenteeism don’t make as much progress 

as their peers or attain ARE at the end of each year.   

Evidence is shown in the report listed below… 

EEF – Attainment Gap Report 

From EYFS to GCSE, the gap in outcomes between those 
students from the least well-off backgrounds and their 
classmates is already evident by the time they begin school, 
aged 5. Over the next 11 years of full-time education, it 
worsens. The chart, below using data from the Education 
Policy Institute, shows the gaps between disadvantaged 
pupils and all others, converted into an estimate of months, 
and how these grow from age 5 to 16:  

- there is a 4.3 month gap at the start of school between 
disadvantaged children and their classmates;  

-  this more than doubles to 9.5 months by the end of 
primary school; and  

-  then more than doubles again, to 19.3 months, by the 
end of secondary school 

  

 

 

 

 

1 

 

 

Ensure pupil premium children are 

supported emotionally developing 

motivation, resilience, perseverance, 

and a positive self-esteem. 

• Provide financial support for clubs, 

trips, residential field trip 

EEF toolkit tells us – Overall, studies of adventure 
learning interventions consistently show positive 
benefits on academic learning. On average, pupils 
who participate in adventure learning interventions 

make approximately four additional months’ progress. 
The evidence suggests that the impact is greater for 

more vulnerable students. 

5 
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• Provide a Breakfast Club where 

breakfast costs are subsidised for 

PP children 

• Subsidise Little City Role Play event 

to develop aspirations from a young 

age – YR & Y1 

• Provide music lessons for children in 

Yr 3/4  

• Continue to invest in Hygge 

resources to support the learning 

environment in YR & Y1 

• FLO to provide SEMH intervention 

based on ZoR resources 

It also tells us that on average pupils social and 
emotional activities can have a 4+ impact on children’s 
overall learning. 

Hygge approach and Helicopter story techniques 

(Vivien Gussey) to develop expressive language in 

storytelling and teacher modelling writing.   

Links to discovery learning: 

- Stressed by Friedrick Froebel who believed 

learning should be natural, organic and ever 

changing….even the simplest of spaces can 

become a haven of play and learning. 

- Anna Ephgrave – children are born with a natural 

desire to explore and learn and practitioners can 

support them in this.  

The Zones of Regulation framework and curriculum is 

based on years of applied experience by the author, 

Leah Kuypers. Leah saw the need for all learners to 

develop regulation skills. As a result, the solution to 

this need was conceived: The Zones of Regulation. 

 

Total budgeted cost: £ 18,000 

Recovery Premium 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

To support daily reading 
practice for disadvantaged 
children by providing targeted 
LSA support for identified 
children 

Targeted small group and one-to-one 
interventions have the potential for the largest 
immediate impact on attainment. EEF 
Attainment Gap Report 

 

Recovery Premium 

 

 

 

Total budgeted cost: £ 500.00 
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Part B: Review of outcomes in the previous academic year               
Pupil premium strategy outcomes 

This impact that our pupil premium activity had in the 2023 to 2024 academic year. 

 

Age Related Outcomes 2023-24: Pupil Premium  

 
 
Age Related Outcomes 2023-24: Non-Pupil Premium 

 

Primary Summative Progress 2023-2 

 

 

 

Summative Progress Data: Autumn 2023-Summer 2024 – Pupil Premium 

 

Summative Progress Data: Autumn 2023-Summer 2024 – Non Pupil Premium 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Zones of Regulation Leah Kuypers 

Forest School Training Muddy Feet 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 

 

 
Further information (optional) 

Our Deputy Head is trained to deliver the Hygge approach to learning. This supports 

disadvantaged children when they enter school to engage in play and learn in an 

environment that is centred around the child and their previous experiences of the world.   

The curriculum provides opportunities to self-regulate, explore and engage with nature 

and the world around them. 

The forest school curriculum also supports this ethos and the school currently has the 

following members of staff trained in Forest school: 

• Forest School Level 3: 3 teachers and 1 other staff member 

• Forest School Level 2: 2 LSAs 

 


